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JESSICA EVERT, MD

Dr. Jessica Evert straddles international education and the medical profession. As Executive 
Director of Child Family Health International (CFHI) she leads one of the largest and most well-
respected Global Health experiential learning organizations, with over 40 programs in 11 
countries, and over 200 collaborating universities. Dr. Evert is Faculty in the Department of 
Family and Community Medicine at the University of California, San Francisco, where she 
instructs in Global Health and community-based underserved care and helped develop, as well as 
completed, the Global Health Clinical Scholars residency track. Dr. Evert is a graduate of the 
Ohio State University College of Medicine and is a longtime advocate for health-related 
international education quality and ethical standards. She is author and editor of multiple 
chapters, articles and books in global health with a focus on education, ethics, and asset-based 
engagement, including the seminal texts, including Global Health Experiential Education: From 
Theory to Practice, Developing Global Health Programming: A Guidebook for Medical and 
Professional Schools, 2nd Ed, Global Health Training in Graduate Medical Education, 2nd 
Ed and Reflection in Global Health: An Anthology. She helped develop the Forum on Education 
Abroad's Standards for Health-Related Undergraduate Programs. Dr. Evert is a recipient of 
Global Health Education Consortium's prestigious Christopher Krogh Award for her dedication 
to underserved populations at home and abroad. Dr. Evert's research and advocacy areas of 
focus are the ethics of global educational engagement, competency-based international education, 
health disparities, asset-based programmatics and reflection.



ERIC HARTMAN, PHD

Eric Hartman is Executive Director of the Haverford College 
Center for Peace and Global Citizenship. He is lead author 
of Community-Based Global Learning: The Theory and Practice of Ethical 
Engagement at Home and Abroad and has written for several peer 
reviewed and popular publications including The Stanford Social 
Innovation Review, International Educator,Tourism and Hospitality 
Research, and The Michigan Journal of Community Service-Learning. 
Eric served as executive director of a community-driven global 
nonprofit organization,Amizade, and taught on human rights, 
transdisciplinary research methods, and globalization in global studies 
programs at a number of institutions before arriving at Haverford 
College, where he teaches in the Interdisciplinary Concentration in 
Peace, Justice, and Human Rights. With a PhD in International 
Development from the University of Pittsburgh Graduate School of 
Public and International Affairs, Eric has worked in cross-cultural 
development practice and education in Bolivia, Ecuador, Ghana, 
Jamaica, Northern Ireland, Tanzania, and throughout the United 
States. He co-founded both globalsl.org and the global engagement 
survey (GES), initiatives that advance best practices in community-
based global learning.

https://www.haverford.edu/peace-and-global-citizenship
https://www.amazon.com/Community-Based-Global-Learning-Practice-Engagement/dp/1620360888
https://haverfordcollege.academia.edu/EricHartman
https://ssir.org/articles/entry/malia_the_rise_of_the_gap_year_and_ethical_international_engagement
https://www.nafsa.org/_/file/_/ie_mayjun15_forum.pdf
http://thr.sagepub.com/content/14/1-2/108.short?rss=1&ssource=mfr
http://quod.lib.umich.edu/cgi/p/pod/dod-idx/pushing-boundaries-introduction-to-the-global-service.pdf?c=mjcsl;idno=3239521.0021.105
http://amizade.org/
https://www.haverford.edu/peace-justice-and-human-rights
https://compact.org/global-sl/
https://compact.org/global-sl/ges/


NORA PILLARD REYNOLDS, PHD

Dr. Nora Pillard Reynolds approaches this work from her experiences as a non-profit 
practitioner, educator, and researcher. She serves as Editor of globalsl, a multi-
institutional hub supporting ethical global learning and community campus partnerships, 
hosted at Haverford College. In this role, she leads the Global Engagement Survey, which 
examines the outcomes of high impact programming, such as engaged learning and study 
abroad, on global learning competencies, as articulated by the Association of American 
Colleges and Universities.

Following her graduation from Villanova University in 2002, Nora co-founded Water for 
Waslala, an NGO that worked for access to water and sanitation in rural Nicaragua. On 
April 1, 2016, Water for Waslala was acquired by WaterAid. During the startup phases 
of Water for Waslala, she also earned her MA in International Development at La 
Univerisidad Complutense de Madrid in 2004. From 2004-2006, Nora worked as a 1st 
grade teacher at Potter-Thomas Bilingual School in North Philadelphia through Teach for 
America while completing her MS in Elementary Education at St. Joseph’s University. She 
returned to Villanova as the Assistant Director of the Center for Undergraduate 
Research & Fellowships before leaving to pursue her PhD at Temple University.

In her research, Nora utilizes participatory methods to explore multiple perspectives in 
civic engagement and community campus partnerships. Her research findings have been 
published in the Michigan Journal of Community Service Learning (2014), the recent 
volume International Service Learning: Engaging Host Communities (2015), and the Handbook 
of Family, School, Community Relationships in Education (2019).

https://compact.org/global-sl/
https://compact.org/global-sl/ges/
http://www.waterforwaslala.org/
http://www.waterforwaslala.org/blog/announcing-agua-para-waslala-program-alliance/
http://www.wateraid.org/us
https://drive.google.com/file/d/0B_U5itE6ZvKSd1FDX2paTFFVX1E/view
https://www.amazon.com/s?field-keywords=international+service+learning+host+communities+larsen
https://www.wiley.com/en-us/The+Wiley+Handbook+of+Family%2C+School%2C+and+Community+Relationships+in+Education-p-9781119082552


STACEY GARDNER-BUCKSHAW, PHD MPA

Stacey Gardner-Buckshaw, Ph.D., MPA joined NEOMED’s Department of Family and Community Medicine in October 2016 as the 
HRSA Primary Care Training and Education Grant Manager. She became an Assistant Professor of Family and Community Medicine, and 
Graduate Faculty in the College of Graduate Studies in June 2017. Dr. Gardner-Buckshaw serves as a faculty mentor for NEOMED’s 
Student Summer Research Fellowship, is a member of Diversity Council, and is a faculty advisor for the Family Medicine Interest Group, 
Student OutReach and American Medical Student Association. Her scholarship interests include primary care transformation, health
care provider wellness, and medication-assisted treatment for substance use disorders in the primary care setting. She works on five 
sponsored projects and has authored several funded proposals leveraging nearly $1 million in two years. In the community, Dr.
Gardner-Buckshaw is currently active on The University of Akron Women’s Committee, United Way’s Financial Stability Impact 
Council, LiveWell Stark County Leadership Team, and as a Zumba instructor at Sequoia Wellness Center and the Green Family YMCA.

Prior, Dr. Gardner-Buckshaw served as Director of Service Learning at Walsh University from 2014-2016. In addition to this role, Dr. 
Gardner-Buckshaw was Principal Investigator for an evaluation of the Canton City School Districts’ 21st Century Learning Center 
“Brighter Tomorrow” afterschool program. During her time at Walsh University, Stacey held leadership roles with Ohio Hunger 
Dialogues, the Propel Leadership Summit, and the Dr. Martin Luther King, Jr. Day of Service. Dr. Gardner-Buckshaw worked in non-
profit leadership positions for several years before transitioning to higher education. She was the Director of Social & Special Programs 
at Akron Summit Community Action, Inc. where she was responsible for nine programs, serving over 13,000 Summit County residents 
living in poverty, funded by 12 grants totaling over $2 million annually. Stacey was also the Program Manager for Girl Scouts of North 
East Ohio, and was the first GAR Foundation Research Fellow. She was recognized as one of “30 for the Future” by the Greater Akron 
Chamber in 2009, and accepted to Class XVI of the Summit County Child and Family Leadership Exchange in 2010.

Stacey earned her Ph.D. in Urban Studies and Public Affairs from The University of Akron in 2007, was awarded the Barbara J. Stephens 
Dissertation Award, and also served as the President of Graduate Student Government. She earned her Master of Public Administration 
from The University of Akron in 2003. While in graduate school, Stacey was employed by The University’s Institute for Health and 
Social Policy as the Research Assistant on the SPARK Ohio (Supporting Partnerships to Assure Ready Kids) pilot. Stacey received a B.A. 
from Muskingum College in 2002 in the fields of Neuroscience and Psychology where she served as a class officer and earned many 
academic honors.





Why service-learning?
BACKGROUND, THE PEDAGOGY
COURSE PLANNING,  RESOURCES

INTEGRATION WITH SOCIAL DETERMINANTS AND STRUCTURAL THINKING



Growth

Facilitated 
Learning

Awareness 
of 

Uncertainty

Disruptive 
Experience 
or Content



You hope your students learn….
1. -

2. -

3. -



Dimension Start verb

Foundational Associate, Compare, Contrast, Define, Describe 

Critical Thinking Analyze, Contrast, Assess, Decipher, Audit, Deduce, Catalog, Derive, Categorize, Determine, Classify, 
Diagram, Compare 

Project 
Management 

Administer, Coordinate, Assign, Delegate, Coach, Develop, Communicate, Evaluate, Complete, 
Facilitate, Conduct 

Human Dimension 

Acquire, Advise, Advocate, Balance, Be aware of, Collaborate, Communicate Cooperate, Critically 
reflect, Decide to, Demonstrate, Describe, Educate, Embody, Empathize, Express, Feel confident, Give 
feedback, Influence, Initiate, Inspire, Interact with, Involve, Lead, Mediate, Mobilize, See oneself as, 

Motivate, Serve as, Negotiate, Model, Nurture, Offer, Share, Promote, Show, Protect, Suggest, 
Reconcile, Support, Suspend judgment, Resolve conflict Sustain, Respect, Take responsibility, Respond

sensitively, Unite 

Learning how to 
Learn

Construct knowledge about, Describe how to, Develop a learning plan,
Frame useful questions, Generalize knowledge, Identify sources and resources, Identify your learning 

style & barriers, Identify what you need to know, Inquire, Predict performance, Reflect, Research, 
Self-assess, Self-regulate, Self-monitor, Set a learning agenda, Take responsibility for, Transfer 

knowledge 

More https://compact.org/global-sl/toolsandsyllabi/course-planning-and-program-development/

https://compact.org/global-sl/toolsandsyllabi/course-planning-and-program-development/


SL Definitions: Bringle and Hatcher
a credit-bearing, educational, experience in which students 

◦ participate in an organized service activity that meets identified community needs and 
◦ reflect on the service activity in such a way as to gain further understanding of course content, a 

broader appreciation of the discipline, and an enhanced sense of civic responsibility



Recipient < BENEFICIARY > Student
Service < FOCUS > Learning

Service-Learning

Community Service Field Education

Volunteerism Internship

Furco, 2011



Reflective Practice
Reflection that is systematic, structured, and intentional should occur before, 
during, and after the service experience (Eyler & Giles, 1999).

Reflection must be “purposeful and strategic,” and it must “begin with the end 
in mind” (Whitney & Clatyon, 2011, p. 153). 



Reflection: best practices
Centered on student

Connected 

Continuous

Challenging

Contextualized (Eyler & Giles, 1999) 
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DEAL Model
Describe

Examine

Articulate Learning (Clayton)

Combine DEAL with the Continuous, Connected, Challenging, Contextualized advice above. 
Engage the whole experiential cycle.  

16



Using the DEAL Model with a Disruptive Experience

Pre During Post

De
sc

rib
e

Reflective prompts encouraging description

Ex
am

in
e In what specific ways are my understanding of the material or skill and the experience the same and in what specific 

ways are they different?

Ar
tic

ul
at

e 
Le

ar
ni

ng

Prompts pushing toward synergy and the ability to communicate new insights

http://servicelearning.duke.edu/uploads/media_items/deal-reflection-questions.original.pdf
http://www.thisamericanlife.org/radio-archives/episode/406/true-urban-legends?act=2


Disciplinary connections
In the health professions and human services, professional ethics provide a framework 
from which to reflect upon personal and professional convictions and commitments; Paul 
Farmer’s work with Partners in Health demonstrates the importance of intercultural 
learning and respect in community based research 

In engineering, professional standards include enhanced abilities to work effectively on 
diverse, interdisciplinary teams, as well as several other professionally important 
outcomes that parallel the development of reflective global citizenship

In environmental science, the challenge of sustainability suggests a values commitment 
from which to consider questions of resource use and their relevance to social justice 

In literature, Seamus Heaney and Julia Alvarez (post-script) share reflections on the value 
of literature to “bring us to our senses” and  enhance human freedoms while Chimamanda
Adichie raises concerns about the danger of a single story 

18

http://www.amazon.com/Pathologies-Power-Preface-California-Anthropology/dp/0520243269
http://ji.ehu.es/Administration/normativas/sailkudeaketa/nuevasTitulaciones/JornadasPlanesEstudio/ABET_Criteria_PTE/AbetProfessionalSkills_JEE2005.pdf
http://www.nobelprize.org/nobel_prizes/literature/laureates/1995/heaney-lecture.html
http://www.amazon.com/Time-Butterflies-Julia-Alvarez/dp/1565129768
http://www.ted.com/talks/chimamanda_adichie_the_danger_of_a_single_story.html


Your Course / discipline
Learning Outcome Methods Assessment 

Upon	completion	of	this	course	
students	will	be	able	to:

What	instructional	strategies	will	
foster	this	outcome:

What	evidence	or	(in)direct	
measures	do	I	plan	to	use	to	
assess	the	achievement	of	this	
learning	outcome?

Define

Assess

Communicate

Respond Sensitively

Take responsibility

19

http://hsc.unm.edu/som/ume/media/pdf/ted/ed_dev/gen_learn_obj.pdf


Community-Based Global Learning (CBGL)

CBGL

International 
Education (NAFSA, 
Forum on Ed Abroad, 

Intercultural 
Competence)

University –
Community 
Engagement 

(Campus Compact, 
IARSLCE)

Community-driven 
development (CCPH, 
critical development 

studies)



Highly motivated, driven 
students wanting to ‘help’ 
immediately and see 
themselves as the solution 
for complex global 
challenges.



International Volunteering: Sector 
Landscape



Better Volunteering, Better Care
http://www.bettercarenetwork.org/bcn-in-action/better-volunteering-better-care

http://www.bettercarenetwork.org/bcn-in-action/better-volunteering-better-care


Better Volunteering, Better Care
http://www.bettercarenetwork.org/bcn-in-action/better-volunteering-better-care

Malia, the Rise of the Gap Year, and Ethical International Engagement
https://ssir.org/articles/entry/malia_the_rise_of_the_gap_year_and_ethical_international_engagement

http://www.bettercarenetwork.org/bcn-in-action/better-volunteering-better-care
https://ssir.org/articles/entry/malia_the_rise_of_the_gap_year_and_ethical_international_engagement


a community-driven learning and/or service 
experience that employs structured, critically 
reflective practice to better understand global 
citizenship, positionality, power, structure, and 
social responsibility in global context. It is a 
learning methodology and a community-driven 
development philosophy that cultivates a critically 
reflective disposition among all participants.



How are our partnerships happening?

http://globalsl.org/ftl/

http://globalsl.org/ftl/


Examples: 2 of 12 Partnership Queries
Do stakeholders, including several and diverse community members, agree on long-term 
mutuality of goals and aspirations?

In terms of community impact, are the reasons for the partnership understood and embraced by 
multiple and diverse stakeholders? 



SeniorJuniorSophomoreFirst Year

Intro Course: 
Critical Questions 

and Entry 
Experiences

Entry Engaged 
Learning 

Opportunities in 
Discipline

Study Abroad

Internship during 
Summer after 2nd

or 3rd year

Discipline-based 
engaged learning

Senior Thesis 
Research

Senior Seminar 
Projects

Discipline-based 
engaged learning

Exploratory Critical 
Questions / 

Coursework / 
Experiences



Interprofessional Global Health Competencies, 21st-Century Health Professionals 
(2015, Annals of Global Health)

Describe the major causes of morbidity and mortality around the world, and how the risk for 
disease varies with regions.

Describe major public health efforts to reduce disparities in global health (such as Millennium 
Development Goals and Global Fund to Fight AIDS, TB, and Malaria).

Describe how cultural context influences perceptions of health and disease.

Demonstrate a basic understanding of the relationships between health, human rights, and 
global inequities.



The Center for Peace and 
Global Citizenship 

advances peace, social 
justice, and global 
citizenship through 

research, education, and 
action. 



https://planetaryhealthalliance.org/



https://www.rwjf.org/en/library/interactives/whereyouliveaffectshowlongyoulive.html





Concluding Points

SL is a pedagogy 
Community-driven approach is essential; it’s therefore vital to understand the 
historical, structural pressures on the community
This should be thoughtfully integrated within the curriculum and commitments over 
time
If we can’t do this at home, we shouldn’t do it abroad. 



USING SERVICE LEARNING TO 
REDUCE HEALTH DISPARITIES

Stacey L. Gardner-Buckshaw, PhD, MPA
Assistant Professor
Director of Community Engagement
Dept. of Family & Community Medicine
Northeast Ohio Medical University



FOUR ETHICAL PRINCIPALS IN MEDICINE
1. Autonomy

Requires that the patient have autonomy of thought, intention, and action when making decisions regarding 
health care procedures. Therefore, the decision-making process must be free of coercion or coaxing. In order 
for a patient to make a fully informed decision, she/he must understand all risks and benefits of the procedure 
and the likelihood of success.

2. Justice

The idea that the burdens and benefits of new or experimental treatments must be distributed equally among 
all groups in society. Requires that procedures uphold the spirit of existing laws and are fair to all players 
involved. The health care provider must consider four main areas when evaluating justice: fair distribution of 
scarce resources, competing needs, rights and obligations, and potential conflicts with established legislation.

3. Beneficence

Requires that the procedure be provided with the intent of doing good for the patient involved. Demands that 
health care providers develop and maintain skills and knowledge, continually update training, consider 
individual circumstances of all patients, and strive for net benefit.

4. Non-maleficence

Requires that a procedure does not harm the patient involved or others in society.



AUTONOMY

Reality:

Many individuals and families engaged in social services do not understand 
autonomy. Rigid requirements remove autonomy of thought, intention, and action and 
capacity for individual decisions. They must comply. Further, educational barriers may 
limit an individual’s capacity to fully understand all risks and benefits of a procedure. 
They may defer to the “expert” to make a decision, but the expert might not have 
complete information about the patient’s unique situation beyond the exam room. 

Service Learning Intervention:

Student-Run Free Clinic at NEOMED: Social Needs Assessment, M4 Clinical Rotation 
- also available to MPH student and M1-M3 student volunteers



JUSTICE

Reality:

Service Learning Intervention:

“Moral Imagination” Exercise, M4 HVM Elective: Finding Meaning in Medicine

Maslow’s Hierarchy of Needs



Brother and sister 
recently moved here 
with no medical history.  
All that is known is no 
inoculations. 



Policeman with 
frequent visits to 
your office for 
minor complaints. 
Today’s visit: 
trouble sleeping.



BENEFICENCE

Reality:

Health is more than the absence of disease (Gwandi). Treatment of one condition 
may not achieve a net benefit for the individual, family or community.

Service Learning Intervention:

Health Systems and Community (longitudinal course)
1. Prologue (6-hour community scavenger hunt)
2. Site evaluation (3-hour as part of PACE), M1 fall semester
3. Service project (TBD), M1 spring semester



NON-MALEFICENCE 

Reality:

Every action has unintended consequences.

Service Learning Intervention:

“Uncompliant Patient” Narrative, M4 HVM Elective: Social Determinants of Health



SERVICE LEARNING PEDAGOGY

EXPERIENTIAL Component:

1. Enhance the course learning outcomes through application of content

2. Clearly outlined in course syllabus and expressed as a goal in at least 1 learning outcome

Engagement Component:

1. Engage at least 1 community-based organization, with an aligned institutional goal
 A tour is not sufficient!

2. Ideal = 10-25 hours of service for a 3 credit course 

3. Reflection: continuous, challenging, connected and contextualized



WHY IS SERVICE LEARNING DIFFERENT?

Academic 
Content

Civic 
Learning

Personal 
Growth

SERVICE LEARNING

Education and Social Awareness

Internships and Field Work

Community Service



TYPES OF SERVICE LEARNING

• Student-Run Free Clinic at NEOMED

Direct Service

• Health Systems and Community

Project-Based

• Social Determinants of Health

Presentation of Material

• Quality Improvement efforts at SRFC 

Problem-Based



SERVICE LEARNING CAN BE EASY TO IMPLEMENT 
WITHIN MEDICAL SCHOOL CURRICULUM . . .
1. Experiential component highly visible and regarded as important

2. Clinical experiences occur at community-based non-profit hospitals/health centers

3. Medical students achieve 10 hours (or more) or patient contact

Efforts to promote and facilitate student engagement, paired with intentional 
reflection can bridge the gap from experiential learning to service learning. 



BARRIERS

1. Perception that experiential learning and service learning are the same thing

2. Insufficient time to meet all LCME curriculum requires

3. Assumption that service learning will be a “heavy lift” for course directors and 
coordinators

4. Assumption that service must be something new and additional

5. Health science of controlled “small and particular,” versus a global understanding

6. Discomfort – student evaluations
 44% of medical students have at least 1 physician relative (Simmenroth-Nayda & Görlich 2015)
 56% of students come from wealth (Magnus & Mick 2000)



WHAT CAN WE DO TO ENCOURAGE SERVICE 
LEARNING IN MEDICAL EDUCATION?
Stacey L. Gardner-Buckshaw, Ph.D., MPA

Director of Community Engagement

Assistant Professor, Department of Family and Community Medicine

Graduate Faculty Member, College of Graduate Studies

Northeast Ohio Medical University

v 330.325.6174 | c 330.715.1961

sgardnerbuckshaw@neomed.edu

mailto:sgardnerbuckshaw@neomed.edu


Credit: Open 
University



CRITICAL REFLECTION

Aronson’s SOAP Model
Rolfe’s What, So What, Now What
Gibbs Model



• Subjective: What happened, subjective perception of event
• Objective: Getting input from literature, art, others about event
• Assessment: Assimilating the subjective and objective
• Plan: How event/reflection on it will impact 

knowledge/actions/perceptions in future



ROLFE’S FRAMEWORK

What?

So What? 

Now What?





QUESTIONS AND DISCUSSION

www.cfhi.org | 415-957-9000 | info@cfhi.orgSpeakers Contact Info:
Jessica Evert MD jevert@cfhi.org
Eric Hartman PhD ehartman1@haverford.edu
Nora Reynolds PhD npreynolds@haverford.edu
Stacey Gardner Buckshaw PhD MPA sgardnerbuckshaw@neomed.edu

FUTURE FACULTY DEVELOPMENT WEBINARS
April 5, 11 am PST | 2 pm EST: Diversity and Inclusion in Experiential Education
July 18, 11 am PST | 2 pm EST: Beyond Reflection: Exercise and Discussion Prompts for Experiential Education
Visit https://www.cfhi.org/cfhi-webinars to learn more

https://attendee.gotowebinar.com/register/1002249226469293827
https://attendee.gotowebinar.com/register/5796670778633533442

